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Introduction  

Story, Rhythm and Rhyme builds on a legacy of previous Rhythm and Rhyme programmes in Derbyshire 

which have brought music workshops for under-fives and their parents/carers to libraries across the 

county. The previous phase of Rhythm and RhymŜ όŜǾŀƭǳŀǘŜŘ ƛƴ нллтύ ǘƻƻƪ ΨƻǊŎƘŜǎǘǊŀƭ ƳǳǎƛŎΩ ŀǎ ƛǘǎ ǘƘŜƳŜΦ 

The evaluation of this phase recommended that:  

 

As the responses of parents, library staff and musicians have shown, Phase 3 of Rhythm and Rhyme has 

undoubtedly been a positive experience for everyone involved. [...] As the collaboration between the music 

leaders, ViVA musicians and library staff has been so successful in this phase, this association should be 

allowed to continue and develop in future phases of the programme. However, in a new phase, rather than 

aiming for library staff to become music leaders, the specialist skills of both library staff and musicians 

should be used in conjunction. This could be achieved by structuring the programme around a number of 

narrative or literary themes, ǿƘƛŎƘ ŎƻǳƭŘ ōŜ ƭƛƴƪŜŘ ǘƻ ǎŜǘ ŎƘƛƭŘǊŜƴΩǎ ōƻƻƪǎ ŦǊƻƳ ǘƘŜ ƭƛōǊŀǊƛŜǎΦ ¢ƘŜ ǎŜǎǎƛƻƴǎ 

could therefore involve story-time elements, combined with music-making and movement, and the focus on 

these different elements could shift from session to session depending on the specialisms of the staff and 

musicians available. Thus library staff could still develop and use their musical skills if they wished, or could 

simply offer their expertise in leading story-time sessions, accompanied by a musician to provide songs or 

musical activities based on the narrative theme. This idea would mean that the facilities libraries have to 

ƻŦŦŜǊ ƛƴ ƘƻǎǘƛƴƎ ǘƘŜ ǿƻǊƪǎƘƻǇ ŀǊŜ Ŧǳƭƭȅ ƳŀŘŜ ǳǎŜ ƻŦΣ ŜƴŀōƭƛƴƎ ǎŜǎǎƛƻƴǎ ǘƻ ƛƳǇŀŎǘ ƻƴ ōƻǘƘ ŎƘƛƭŘǊŜƴΩǎ ƳǳǎƛŎŀƭ 

and language development.  

 

Story, Rhythm and Rhyme (funded by Youth Music and Derbyshire County Council, Cultural & Community 

Services) was developed to follow up these recommendations, aiming to create a model which enables 

young children to begin a lifelong love of music and stories through their local library, and which further 

links the music-making activities of previous Rhythm and Rhyme phases to the library context and to the 

ǎǇŜŎƛŀƭƛǎƳǎ ǿƘƛŎƘ ǘƘŜ ŎƻǳƴǘȅΩǎ ƭƛōǊŀǊȅ ǎǘŀŦŦ Ŏŀƴ ƻŦŦŜǊΦ ¢ƘŜ ǇǊƻƎǊŀƳƳŜ ǿŀǎ ŘŜǎƛƎƴŜŘ ǘƻ ǊŜŀŎƘ ƴŜǿ ƎǊƻǳǇǎ of 

ŎƘƛƭŘǊŜƴ ƛƴ ǎƻƳŜ ƻŦ 5ŜǊōȅǎƘƛǊŜΩǎ Ƴƻǎǘ ŘŜǇǊƛǾŜŘ ŀǊŜŀǎΣ ǿƛǘƘ ƎǊƻǳǇǎ ǊǳƴƴƛƴƎ ƛƴ .ƻƭǎƻǾŜǊΣ DŀƳŜǎƭŜȅΣ IŜŀƴƻǊΣ 

Staveley, Swadlincote and Matlock.  

 

¢ƘŜ ǇǊƻƧŜŎǘΩǎ ƻǾŜǊŀƭƭ ŀƛƳ ƛƴ Ŧǳƭƭ ƛǎΥ  

 

to enable young children to begin a lifelong love of music and stories through their local library. We will do 

this through a two-year programme of sustained, high quality, creative group music-making, based on 
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storytelling, which will incorporate elements of percussion and storyshaping to provide a unique sensory 

experience. The children will generally be from deprived areas where access to musicians, musical 

instruments and storytellers is either very limited or non-existent. It is unlikely, for example, that any of the 

participating children will be from a family in which anyone plays a musical instrument.  

 

The intended outcomes of the project are:  

 

¶ Children who have been given a top quality first experience of group music/story making in a creative and 

safe environment.  

¶ Improved communication skills for children, through the social and imaginative benefits of group 

music/story-making. 

¶ Parents who have developed skills in using music and stories in creative play, which they can use at home. 

¶ Library/ChilŘǊŜƴΩǎ /ŜƴǘǊŜ ǎǘŀŦŦ ǿƘƻ ƘŀǾŜ ōŜŜƴ ǘǊŀƛƴŜŘ ƛƴ Ƙƻǿ ǘƻ ǳǎŜ ŎƻƳōƛƴŜŘ ǎǘƻǊȅ ŀƴŘ ƳǳǎƛŎŀƭ ŀŎǘƛǾƛǘƛŜǎ 

with children in their day-to-day work. 

¶ An online resource for the future. 

¶ {ǘǊŜƴƎǘƘŜƴƛƴƎ ǘƘŜ ǇŀǊǘƴŜǊǎƘƛǇ ōŜǘǿŜŜƴ ƭƛōǊŀǊȅ ǎǘŀŦŦΣ ŎƘƛƭŘǊŜƴΩǎ ŎŜƴǘǊŜ ǎǘŀŦŦΣ ƳǳǎƛŎƛŀƴǎ and families.  

 

 The programme was designed to take place over three eight-week phases, with the intention that 

the same participants would attend the sessions across all three terms. The sessions were delivered as 

collaboration between 5ŜǊōȅǎƘƛǊŜΩǎ ƭƛōǊŀǊȅ ŀǎǎƛǎǘŀƴǘǎΣ /ƘƛƭŘǊŜƴΩǎ [ƛōǊŀǊƛŀƴǎ ŀƴŘ {ǳǊŜ {ǘŀǊǘ [ƛōǊŀǊƛŀƴǎΣ ƳǳǎƛŎ 

leaders from Opus (who have been involved in Derbyshire Rhythm and Rhyme programmes from their 

inception), a trainee musician, and a storyteller. In each eight-week phase, the Opus leaders, the trainee 

musician and the storyteller were all present together for four sessions at each library. The trainee 

musician and Opus were present together at a further two sessions, with the storyteller attending a further 

two sessions. Library staff took an integral role, with a qualified librarian or a library assistant present at 

each session; after the first phase, responsibility for planning the sessions passed from the musicians to the 

library staff (training and planning days took place at the beginning of the project, and after the first 

phase). Overall, 214 children (99 under two years; 115 aged two to four years) and 173 parents/carers 

participated in the project.   

 

Evaluation methods 

This evaluation report focuses on assessing the success of the programme through reference to the aims 

and outcomes defined in the Youth Music funding proposal. Ninety-three questionnaires were completed 

by parents/carers. Questionnaires were distributed at the end of phase 1, and during phase 2 for new 
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participants or those who had missed the opportunity to complete a questionnaire in phase 1. A shorter 

questionnaire was distributed at the end of phase 3, which comprised core questions from the longer 

version that was distributed earlier. Examining the questionnaire responses indicated that a very small 

number of participants (c. 5) completed both the long and short versions of the questionnaire. The sets of 

data from the two questionnaire formats have therefore been pooled, with analysis conducted across the 

total dataset.  

 

The artistic team (storyshaper, Opus music leaders and trainees, and drummer) and 15 members of 

library staff completed questionnaires at the end of the project; additionally, library staff completed a 

feedback questionnaire after attending the training and planning days at the beginning of the project.  
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Responses from parents/carers 

 

2.1 !ŎƘƛŜǾƛƴƎ ŀ ΨǘƻǇ ǉǳŀƭƛǘȅ ŦƛǊǎǘ ŜȄǇŜǊƛŜƴŎŜ ƻŦ ƎǊƻǳǇ ƳǳǎƛŎκǎǘƻǊȅ ƳŀƪƛƴƎ ƛƴ ŀ ŎǊŜŀǘƛǾŜ ŀƴŘ ǎŀŦŜ 

ŜƴǾƛǊƻƴƳŜƴǘΩ 

 

Responses to the programme from participating parents/carers were extremely positive.  When asked to 

ǊŀǘŜ ǘƘŜ ǿŀȅ ǘƘŜ ǿƻǊƪǎƘƻǇǎ ǿŜǊŜ Ǌǳƴ όƻƴ ŀ ǎŎŀƭŜ ƻŦ ΨŜȄŎŜƭƭŜƴǘΣ ƎƻƻŘΣ ŀǾŜǊŀƎŜΣ ǇƻƻǊΩύΣ ут҈ ǊŀǘŜŘ ΨŜȄŎŜƭƭŜƴǘΩΣ 

ŀƴŘ ǘƘŜ ǊŜƳŀƛƴƛƴƎ мо҈ ǊŀǘŜŘ ΨƎƻƻŘΩΦ wŜǎǇƻƴŘƛƴƎ ǘƻ ŀ ǉǳŜǎǘƛƻƴ ŀǎƪƛƴƎ ǿƘŀǘ ǘƘŜȅ ƘŀŘ ƭƛƪŜŘ ōŜǎǘ ŀōƻǳǘ ǘƘŜ 

workshops, participants identified the enthusiasm and welcome provided by the staff involved... 

 
The people who run it are so happy and friendly and seem to appreciate us coming.  
 
The ladies who run it are very enthusiastic and good at what they do. 
 
The people who do them, they are so warm and friendly. 

 

...and the involvement and creativity engendered by the combination of music-making and storyshaping 

activities: 

 

The way the children get to interact by improvising and playing instruments and also the way children can recall 
what has happened in the book that has been read etc. 
 
The instruments and songs that let the children become part of the story being told. 
 
They were a good mix of rhymes, songs, stories and the kids loved joining in.  
 
The different instruments that the musicians bring and sound effects they add to stories. 
 

  

One participant who had attended as a childminder described the sessions as Ψabsolutely the best 

childrenΩǎ activity group I have ever been toΩ, attesting to the quality of the experience provided by Story, 

Rhythm and Rhyme. Some participants who had attended previous phases of Rhythm and Rhyme 

commented on the addition of the storyshaping element, believing that this has enhanced the sessions, 

particularly through encouraging children to use their imagination... 

 

The kids love being part of the stories e.g. putting their wellies and hats on when they go on their bear hunt. 
It has helped their imagination immensely. 
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...and by Ψmaintaining interest throughout the sessions ς [the] variety of approaches keeps children 

engagedΩ. The majority of respondents indicated that their experience of Story, Rhythm and Rhyme will 

make them more likely to visit their local library more frequently, with the few who responded negatively 

to this question adding the caveat that they are already very frequent library visitors.  

 

 Many participants indicated that that there is nothing they would have wanted to change about the 

Story, Rhythm and Rhyme programmes. Other responses are indicated in Table 1.  

 

TABLE 1: {ŀƳǇƭŜ ǊŜǎǇƻƴǎŜǎ ǘƻ ΨLǎ ǘƘŜǊŜ ŀƴȅǘƘƛƴƎ ŀōƻǳǘ ǘƘŜ ǿƻǊƪǎƘƻǇǎ ȅƻǳ ǿƻǳƭŘ ƘŀǾŜ ŎƘŀƴƎŜŘΚΩ 

Maintaining interest with 
more frequent change of 
stories 

A new story every week to keep interest better. 
 
Perhaps more stories - I found that if she did not respond the first 
time then sometimes it did not work again. Or else alternate 
weeks. 
 
Where using the same story two weeks running it'd be nice if the 
library had enough copies for each child to take one home to 
explore between sessions. 
 

Musicians attending more 
frequently 

There is nothing I would change however I would like it if the 
musicians were there more regularly. As I believe the children 
concentrate more when the musicians are there. 
 
To have musicians there every week would be a bonus. 
 

Numbers present and age-
groupings 

Check numbers; sometimes a bit crowded. 
 
Maybe the group to be split into different age ranges. 
 
Some things were harder to grab 2 year olds. 
 

Continuing provision Have heard today that this is the last workshop in the series. 
Would like this to continue. 
 

  

 

2.2 Outcomes for parents/ŎŀǊŜǊǎΥ Ψdeveloping skills in using music and stories in creative play, which 

ǘƘŜȅ Ŏŀƴ ǳǎŜ ŀǘ ƘƻƳŜΩ 

 

As outlined in the introduction, the overarching aim of Story, Rhythm and Rhyme is to enable young 

children to begin a lifelong love of music and stories through their local library. In order for this to take 

effect, the sessions needed to provide parents/carers with skills, new ideas and enthusiasm, so that the 
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ȅƻǳƴƎ ŎƘƛƭŘǊŜƴΩǎ ƛƴǘŜǊŜǎǘǎ ƛƴ ǎǘƻǊƛŜǎ ŀƴŘ ƳǳǎƛŎ ǿƛƭƭ ŎƻƴǘƛƴǳŜ ǘƻ ōŜ ƴǳǊǘǳǊŜŘ ōŜȅƻƴŘ ǘƘŜ end of the Story, 

Rhythm and Rhyme programme.   

 

The majority of questionnaire respondents indicated that the sessions had introduced them to new 

songs, rhymes, or storytelling activities. While most identified new songs that they had learnt (the hello, 

goodbye and little green frog songs were particular favourites), some also described learning new 

techniques for engaging in rhymes and story activities:  

 
There are too many to list them but they have been inspirational and really given me new ideas to take home 
with me 
 

To use nursery rhymes, break them down and turn them into stories. 'What happens next'. 
 

How to make up stories. Teddy bear song, jungle song, frog song. Using toys and songs to enhance story telling. 

 
 
Eighty-six per cent of respondents indicated that they had used activities from the workshops at home. 

Importantly, the types of activities ranged widely and encompassed far more than just singing rhymes, 

with participants describing making up stories, engaging in craft activities to make instruments and props 

for stories, dancing, and discovering new ways to approach familiar stories.  

 
TABLE 2: Sample responses to ΨtƭŜŀǎŜ ǘŜƭƭ ǳǎ ǿƘƛŎƘ ŀŎǘƛǾƛǘƛŜǎ ȅƻǳ ƘŀǾŜ ǳǎŜŘ ŀǘ ƘƻƳŜ ŀƴŘ Ƙƻǿ ȅƻǳ ƘŀǾŜ ǳǎŜŘ ǘƘŜƳΩ  

 
× Row row row the boat - encouraging movement. The wheels on the bus - encouraging 

actions to music. 
 
× We sing the songs. My son enjoyed the instruments so this encouraged me to have some at 

home and make some with rice and pasta and a water bottle. 
 
× Made stories up from songs. Made songs up from stories. 

 
× Singing with the different words learnt to the rhymes. Making a drum and a rocket out of 

lego for one of the stories. 
 
× Telling story without book using soft toys. 

 
× Singing, retelling books in a different way i.e. Going back again and asking questions. 

 
× The echo game was a great favourite - used in car and at table when waiting. Making up 

stories using random objects - used instead of reading story from book. 
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Some participants also thought that as well as clearly providing inspiration and encouragement, the 

sessions had also prompted changes in the ways that that they play with their children. This was 

particularly evident in the ways storytelling was brought about, with participants describing taking a more 

interactive and fluid approach:  

 
Gave me ideas and confidence to use different voices and songs to tell stories and how to make up simple 
stories as you go along. 

 
 Have increased our song bank and given me the confidence to make up songs and stories. 

Try to explain book rather than just read. 
 
The way we tell stories - much more active and participatory. The way we sing songs - doesn't matter if we 
can't remember the words, we just make them up. 
 
Yes, more free flow as opposed to straight reading. 

  
Yes, they have really helped me to find a fun and active way to tell a story. 
 
Use more expression when reading and get my daughter to interact more i.e. explain what is happening if a 
character is happy or sad etc.  

 
 

Finally, ǘƘŜ ǇŀǊǘƛŎƛǇŀƴǘǎΩ ŀǘǘƛǘǳŘŜǎ ǘƻǿŀǊŘǎ ƳǳǎƛŎŀƭ ŀŎǘƛǾƛǘƛŜǎ ǿŜǊŜ ŎƘŀƴƎŜŘ ǘƻƻΣ ǿƛǘƘ млл҈ ƻŦ ǊŜǎǇƻƴŘŜƴǘǎ 

who answered this question indicating that their experience of the project would make them and/or their 

children more likely to engage in musical activities in the future.  

 

 

2.3 Outcomes for young children: skill development 

A primary aim of Story, Rhythm and Rhyme for children was the development of communication skills, 

through the social/imaginative benefits of group music/story making. With the broad age range of the 

children attending Story, Rhythm and Rhyme in mind, communication and social interaction are skills that 

can be developed and nurtured across the Early Years age bracket, allowing children to gain confidence 

through participating and interacting in a group context.  

 

Fifty-ŦƛǾŜ ǇŜǊ ŎŜƴǘ ƻŦ ǊŜǎǇƻƴŘŜƴǘǎ ƛƴŘƛŎŀǘŜŘ ǘƘŀǘ ǘƘŜƛǊ ŎƘƛƭŘǊŜƴΩǎ ŜȄǇŜǊƛŜƴŎŜǎ ƛƴ ǘƘŜ ǿƻǊƪshops had 

ƘŜƭǇŜŘ ǿƛǘƘ ǘƘŜ ŘŜǾŜƭƻǇƳŜƴǘ ƻŦ ŎƻƳƳǳƴƛŎŀǘƛƻƴ ǎƪƛƭƭǎΤ ǿƘƛƭŜ тн҈ ƛƴŘƛŎŀǘŜŘ ǘƘŀǘ ǘƘŜƛǊ ŎƘƛƭŘǊŜƴΩǎ ǎƪƛƭƭǎ ƛƴ 

social interaction had developed. One respondent described how her child ΨƘŀǎ ŘŜǾŜƭƻǇŜŘ ƘŜǊ ǎƪƛƭƭǎ ǿƛǘƘ 

ƻǘƘŜǊ ŎƘƛƭŘǊŜƴΩ, while another noticed how her child was now capable of ΨǎƛǘǘƛƴƎ ǘƻ ƭƛǎǘŜƴΣ ǘŀƪƛƴƎ ǘǳǊƴǎΣ 

ōŜƛƴƎ ƳƛƴŘŦǳƭ ƻŦ ƻǘƘŜǊǎΩ. The social and imaginative benefits of group music/story making were also noted 

by one of the musicians, who described particularly enjoyable aspects of the project as:  
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Watching the development of the children from start to finish. Seeing and hearing about the benefits that the 

children and their parents gained from doing this project with us long term ς άǘƘƛǎ ǿŜŜƪ · Ƙŀǎ ōŜŜƴ ŀ ŘƻƭǇƘƛƴ 

Ƴƻǎǘ ƻŦ ǘƘŜ ǘƛƳŜέ ς stimulating imagination and creativity etc. 

 

 

FIGURE 1: tŜǊŎŜƴǘŀƎŜ ƻŦ ǇŀǊŜƴǘκŎŀǊŜǊ ǊŜǎǇƻƴŘŜƴǘǎ ƛƴŘƛŎŀǘƛƴƎ ǘƘŀǘ ǘƘŜƛǊ ŎƘƛƭŘǊŜƴΩǎ ŜȄǇŜǊƛŜƴŎŜǎ ƛƴ the workshops had 

helped with the development of particular skills 

 

In addition to the extra-musical skills outlined in the graph above, parents/carers also frequently noted 

ŀǎǇŜŎǘǎ ƻŦ ǘƘŜƛǊ ŎƘƛƭŘǊŜƴΩǎ ƳǳǎƛŎŀƭ ŘŜǾŜƭƻǇƳŜƴǘΦ ¢Ƙƛǎ ǿŀǎ ǇŀǊǘƛŎǳƭŀǊƭȅ ǘƘŜ ŎŀǎŜ ǘƘrough the development of 

rhythm and pulse... 

 

Can keep the beat and dances to any music all the time. 

 

Very much getting the rhythm. 

 

Her timing and rhythm to join in with music at home and dancing. 

 

He shakes instruments in time with music now. 

 

...and through a new or increased enthusiasm for music and musical activities: 

 
We skip home singing the songs we've done and although my little boy doesn't always want to join in he has 
stood up and done a solo of a 'new' incy wincy! Thanks for that - one to remember. 
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He loves music and dances along to lots of different songs now. 

 

Amelia likes to sing a lot, especially some of the songs she learnt. 

 

 She is interested in bassoons and violas. 

 
I think she has grown in confidence because she wouldn't join in at first, but now loves it.  
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Responses from library staff 

3.1 Training in how to use combined story in musical activities with children in their day-to-day 

work 

For the library staff involved in Story, Rhythm and Rhyme, a main aim was for the programme to deliver 

training in combined story and music activities, so that these can then be incorporated into Early Years 

sessions beyond the end of the Story, Rhythm and Rhyme funding provision. Feedback from the training 

sessions and from a questionnaire completed at the end of the project indicated that developing the 

ƭƛōǊŀǊȅ ǎǘŀŦŦ ƳŜƳōŜǊǎΩ ŎƻƴŦƛŘŜƴŎŜ ς in addition to their skills ς was a critical part of the training delivered.  

 

 Members of the library staff varied in their levels of confidence at the start of the project: while 

some felt ΨǊŜŀǎƻƴŀōƭȅ ŎƻƴŦƛŘŜƴǘΩ from the start, for others confidence developed during the programme: 

 
I feel that I started off low in confidence as it was all quite new to me but as the weeks progressed my 
confidence really grew. I felt really pleased at the end by what I had achieved. 

 

At the very beginning of the project I ǿŀǎƴΩǘ ŦŜŜƭƛƴƎ ǘŜǊǊƛōƭȅ ŎƻƴŦƛŘŜƴǘ ŀōƻǳǘ Ƴȅ ŀōƛƭƛǘȅ ǘƻ ƭŜŀŘ ǎŜǎǎions and 
sing in public, but by the beginning of phase three I felt able to use what I had learnt and to draw upon the 
ideas of the musicians and lead the sessions with confidence. 

 

The growing confidence of the library staff was also noticed by the artistic team, as shown in Table 3.  

 

 ¢!.[9 оΥ wŜǎǇƻƴǎŜǎ ŦǊƻƳ ǘƘŜ ŀǊǘƛǎǘƛŎ ǘŜŀƳ ƻƴ ǘƘŜ ƭƛōǊŀǊȅ ǎǘŀŦŦΩǎ ŎƻƴŦƛŘŜƴŎŜ ŀƴŘ ǎƪƛƭƭǎ 

× I really enjoyed seeing the progression of the library staff as they took hold of the planning 
and their ideas started flowing. It was great seeing their confidence and ability grow. 

 
× I have enjoyed watching the library teams grow in confidence and develop their oral 

storytelling skills. Also watching how they inspire and encourage the families visiting the 
library to engage and share ƳƻǊŜ Ŧǳƭƭȅ ƛƴ ǘƘŜƛǊ ŎƘƛƭŘǊŜƴΩǎ ƛƳŀƎƛƴŀǘƛƻƴ ŀƴŘ ŎǊŜŀǘƛǾŜ ǇƭŀȅΦ 
 

× This has been an extremely positive project for me.  I have seen the confidence and 
enjoyment of most library staff increase greatly, and have gained many useful ideas from 
their creative planning!  I still see a need for professional musicians to visit such sessions on a 
regular basis, however library staff are now able to lead sessions with confidence.  It is great 
to see library staff planning to continue delivering sessions, and to see this sometimes 
happening in partnership with talented/confident/enthusiastic parents.  This is a great legacy 
from this project. 
 

All of the library staff we worked with grew in confidence during the project in terms of leading 
sessions, and several of them demonstrated really excellent workshop leading skills by the end of the 
project with a confidence for devising and planning sessions and choosing suitable musical material 
to complement the story. Ideally, the librarians could continue to plan and run sessions and to book 
musician(s) to come in to support as and when they were needed. 
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All of the library staff who completed a questionnaire at the end of the project indicated that they now felt 

confident to use combined story and music activities in their daily work. A few added concerns that the 

musical activities they offer could not match what the professional musicians have brought to this context:  

 

Yes, but I feel limited musically.  The musicians really drew the crowds and I feel that there will now be a gap 
ǘƘŀǘ ƛǎ ŘƛŦŦƛŎǳƭǘ ǘƻ Ŧƛƭƭ ƎƛǾŜƴ ǘƘŀǘ L ŘƻƴΩǘ Ǉƭŀȅ ŀƴȅ ƳǳǎƛŎŀƭ ƛƴǎǘǊǳƳŜƴǘǎΦ  L ŀƳ ƘŀǇǇȅ ǘƻ ǎƛƴƎ ǎƻƴƎǎ ŀƴŘ ǎƘŀƪŜ ŀ 
ǎƘŀƪŜǊ ōǳǘ ǘƘƛǎ ƛǎƴΩǘ ǉǳƛǘŜ ǘƘe same as a flute, violin or ukulele.   

  

However, a number of respondents also used this opportunity to write about ways in which they were 

already developing combined story and music activities in their day-to-day work:  

 

I have combined storytime & rhythm & rhyme sessions at Staveley & want to increase frequency 
 

I do storytime on a Monday most weeks now. The kids enjoy getting the instruments out and singing along 
 

Yes I now feel I have the confidence to move forward & would feel happy to do a session on my own ς which 
ŀǘ ǘƘŜ ǎǘŀǊǘ L ǿƻǳƭŘƴΩǘ ƘŀǾŜ ōŜƭƛŜǾŜŘΦ 
 
The project has given the staff at Gamesley more confidence in leading an activity so that the sessions are to 
continue on a Monday afternoon. 
 

 

This ongoing work will be supported by the online resource that has been developed throughout Story, 

wƘȅǘƘƳ ŀƴŘ wƘȅƳŜ ǘƻ ŎǊŜŀǘŜ ŀ ōŀƴƪ ƻŦ ǎŜǎǎƛƻƴ Ǉƭŀƴǎ ŀƴŘ ƛŘŜŀǎΦ !ǎ ǘƘŜ ǇǊƻƧŜŎǘΩǎ ǎǘƻǊȅǎƘŀǇŜǊ ŘŜǎŎǊƛōŜǎΣ ΨL 

feel very proud of what the library teams achieved and created. The SR&R session plans are their legacy 

ŀƴŘ ǎŜǊǾŜ ŀǎ ŀ ǿƻƴŘŜǊŦǳƭ ǊŜŎƻǊŘ ƻŦ Ƙƻǿ ƳǳŎƘ ƭƛōǊŀǊƛŜǎ ŀǊŜ ǾŀƭǳŜŘ ŀƴŘ ǘǊŜŀǎǳǊŜŘ ōȅ ǘƘŜƛǊ ŎƻƳƳǳƴƛǘȅΦΩ 

 

All but one of the library staff indicated that the level of training and support they had received had 

been adequate. Many added additional comments to this question; sample responses are presented in 

Table 4. In general, it seemed that the second training day (taking place before phase two) was more 

successful than the first, enabling phases two and three to then progress smoothly: 

 

The training improved the second time around and meant everyone was a lot happier and more confident 
because we had a pool of different ideas to choose from. 
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TABLE 4: Sample responses from Ψ5ƻ ȅƻǳ ŦŜŜƭ ǘƘŜ ƭŜǾŜƭ ƻŦ ǎǳǇǇƻǊǘ ŀƴŘ ǘǊŀƛƴƛƴƎ ǇǊƻǾƛŘŜŘ ōȅ ǘƘŜ ƳǳǎƛŎ ƭŜŀŘŜǊόǎύ ŀƴŘ 

ǎǘƻǊȅǘŜƭƭŜǊ ǘƘǊƻǳƎƘƻǳǘ ǘƘŜ ŎƻǳǊǎŜ ƻŦ ǘƘŜ ǎŜǎǎƛƻƴǎ Ƙŀǎ ōŜŜƴ ŀŘŜǉǳŀǘŜΚΩ 

 
× Partly.  The initial training was good but the communication between sessions during the 
ǎŜŎƻƴŘ ŀƴŘ ǘƘƛǊŘ ǎǘŀƎŜǎ Ƙŀǎ ōŜŜƴ ƭƛƳƛǘŜŘ ŀǘ ǘƛƳŜǎΦ  ¢Ƙƛǎ ƳŜŀƴǘ L ǿŀǎƴΩǘ ŀƭǿŀȅǎ ǎǳǊŜ Ƙƻǿ ǘƘŜ 
musicians/story tellers would be able to contribute during the sessions I had planned.  I still 
feel that more input regarding how to use simple tunes/beats etc would be useful to me 
personally. 

 
× Although we always had a plan for the sessions ,the musicians and storyteller were always 

open to new and different ideas during the sessions and were happy to change direction. 
 
× Because the musicians and storyteller took turns to attend the sessions , it felt less crowded 

and gave me more space/confidence to lead while still feeling supported by them in phase 
2/3. 

 
× Musicians were brilliant all the way through and were really quite instrumental (no pun 
ƛƴǘŜƴŘŜŘύ ƛƴ ǘƘŜ ǎǳŎŎŜǎǎ ƻŦ ǘƘŜ ǇǊƻƧŜŎǘΦ  {ǘƻǊȅǘŜƭƭŜǊΩǎ ǊƻƭŜ ōŜŎŀƳŜ ƭŜǎǎ ǎƛƎƴƛŦƛŎŀƴǘ ŀǎ ǎǘŀŦŦ 
confidence grew. 

 
× ¢ƘŜ ǘǊŀƛƴƛƴƎ ǿŜ ǊŜŎŜƛǾŜŘ ŀǘ aŀǘƭƻŎƪ ǿŀǎ ǾŜǊȅ ƎƻƻŘ ŀƴŘ ǘƘŜ ΨƭŜŀŘŜǊǎΩ ƘŀǾŜ ōŜŜƴ ǾŜǊȅ ƎƻƻŘ 

about sharing their skills subsequently  
 
× Lots of communication and backup, especially from the musicians. 

 

 

 

Overall suggestions for improving the training and support mainly focused on including more time for 

planning and for the sharing of experiences with other colleagues:  

 

¢ƘŜ ƻƴƭȅ ǘƘƛƴƎ ǿŀǎ ǘƘŀǘ ǘƘŜ ǎƘŀǊƛƴƎ ƻŦ ǎŜǎǎƛƻƴǎ Ǉƭŀƴǎ ŘƛŘƴΩǘ ǎŜŜƳ ǘƻ ƘŀǇǇŜƴ ŀǎ ǿŜƭƭ ƛƴ Phase 3 so we ended 
ǳǇ ǇƭŀƴƴƛƴƎ ŦǊƻƳ ǎŎǊŀǘŎƘ ǎŜǎǎƛƻƴǎ ǿƘƛŎƘ ƻǘƘŜǊ ƭƛōǊŀǊƛŜǎ ƘŀŘ ŀƭǊŜŀŘȅ ŘƻƴŜΦ !ƭǎƻ ŘƻƴΩǘ ǘƘƛƴƪ ǘƘŀǘ ŦŜŜŘōŀŎƪ ŦǊƻƳ 
ƛƴŘƛǾƛŘǳŀƭ ǎŜǎǎƛƻƴǎ ŀǎ ǘƻ ǿƘŀǘ ǿƻǊƪŜŘ ŀƴŘ ǿƘŀǘ ŘƛŘƴΩǘ ƛƴ ǘƘŜ ǎŜǎǎƛƻƴǎ ŀŎǊƻǎǎ ǘƘŜ Ŏƻǳƴǘȅ ǿŜǊŜƴΩǘ ǎƘŀǊŜŘ ǘƘŀǘ 
well. 

 

Another planning/evaluation session with musicians/storyteller & all library staff between phase 2 & 3 would 
have been useful. 
 
I think the planning could have been improved especially in the 3rd phase ς no time was allowed for us to 
ŘƛǎŎǳǎǎ ǘƘŜ ǎŜǎǎƛƻƴǎ ǿƛǘƘ ǘƘŜ ΨƭŜŀŘŜǊǎΩ ōŜŦƻǊŜ ǘƘŜ ǎǘŀǊǘ ƻŦ ǘƘŜ ǎŜǎǎƛƻƴǎ ƘŜƴŎŜ ƛǘ ǿŀǎ ŀƭƭ ŀ ōƛǘ ǊǳǎƘŜŘ ŀƴŘ ƭŀǎǘ 
minute. 
 

 

Finally, the library staff stressed the new skills and approaches they had developed through the 

programme. As Table 5 shows, these predominantly fell into two categories: skills in combining music and 

stories; and new approaches to telling stories and running a story session. In general, it seems that taking 

part in Story, Rhythm and Rhyme enabled the library staff to adopt a more fluid approach to working, 
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ǿƘŜǊŜ ǘƘŜȅ ƭŜŀǊƴǘ ǘƻ ǊŜǎǇƻƴŘ ǘƻ ǘƘŜ ǇŀǊǘƛŎƛǇŀƴǘǎΩ ǇŀǊǘƛŎǳƭŀǊ ƴŜŜŘǎ ŜŀŎƘ ǎŜǎǎƛƻƴΣ ǊŀǘƘŜǊ ǘƘŀƴ ŀƭǿŀȅǎ ǎǘƛŎƪƛƴƎ 

to a pre-formed plan.  

 

TABLE 5: wŜǎǇƻƴǎŜǎ ǘƻ Ψ²Ƙŀǘ ǎƪƛƭƭǎ ŘƛŘ ȅƻǳ ƭŜŀǊƴ ƻǊ ŘŜǾŜƭƻǇ ŘǳǊƛƴƎ ǘƘŜ ǇǊƻƧŜŎǘΚΩ ŀƴŘ Ψ²Ƙŀǘ ŀǊŜ ǘƘŜ Ƴƻǎǘ ǳǎŜŦǳƭ ǘƘƛƴƎǎ 

ȅƻǳ ƘŀǾŜ ƭŜŀǊƴǘ ŦǊƻƳ ǘƘŜ ŀǊǘƛǎǘƛŎ ǘŜŀƳΚΩ 

Combining music and stories New approaches to running sessions 
More confident in running singing and story 
sessions and got lots of ideas of how to combine 
the two rather than just running a pure story 
session followed by singing. 
 
More confidence in singing; better able to 
prepare a structured rhythm & rhyme storytime; 
started to practise keyboard again! 
 
²ŀȅǎ ǘƻ ǳǎŜ ƳǳǎƛŎ ŘǳǊƛƴƎ ŀ ǎǘƻǊȅ ǘƘŀǘ ƛǎƴΩǘ Ƨǳǎǘ 
songs related to the subject/story. 
 
I gained the confidence to play instruments such 
as guitar/melodica/chimes. Using props, more 
songs, working with a theme. 
 
L ƭŜŀǊƴǘ ǘƘŀǘ ōŜƛƴƎ ƛƴ ŦǊƻƴǘ ƻŦ ŀ ƭŀǊƎŜ ƎǊƻǳǇ ƛǎƴΩǘ 
so bad, I learnt to put rhymes to stories. 
 
 

Being happier trying new things, such as 
changing words to songs the families already 
know. 
 
L ƭŜŀǊƴǘ ǘƘŀǘ ȅƻǳ ŘƻƴΩǘ ƘŀǾŜ ǘƻ ǎƛǘ ǎǘƛƭƭ ǘƻ ŜȄǇǊŜǎǎ 
the story and to add toys and fabrics. 
 
Storyshaping which is a great skill to have as a 
ŎƘƛƭŘǊŜƴΩǎ ƭƛōǊŀǊƛŀƴΦ ¢o be more fluid in my 
approach to planning and to pass on decision 
making to the children involved. 
 
Importance of pacing a session- allowing children 
time to explore an element. Hopefully, becoming 
more flexible and laid-back; when I have made a 
plan, I tend to want to stick with it. 
 
LΩǾŜ ƭŜŀǊƴǘ ǘƘŀǘ ȅƻǳ Ŏŀƴ ǇƛŎƪ ŀ ǎǘƻǊȅ ŀƴŘ ŦǊƻƳ 
that one story you can do so much and come up 
with so many great ideas. 
 

 

 

оΦн {ǘǊŜƴƎǘƘŜƴƛƴƎ ǘƘŜ ǇŀǊǘƴŜǊǎƘƛǇ ōŜǘǿŜŜƴ ƭƛōǊŀǊȅ ǎǘŀŦŦΣ ŎƘƛƭŘǊŜƴΩǎ ŎŜƴǘǊŜ ǎǘŀŦŦΣ ƳǳǎƛŎƛŀƴǎ ŀƴŘ 

families  

All but one of the library staff who responded to the end of project questionnaire indicated that they felt 

that Story, Rhythm and Rhyme had helped to strengthen partnerships in their work. This was particularly 

the case with the families who had participated, some of whom were now attending the library and library 

activities more frequently:  

 

Particularly with the families involved, many of which have stayed with us throughout and have 

become regular library users as a result and have since brought other siblings into the library. 

 

Yes, many of the families have continued to use the library & attend other rhymetime sessions. 
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We already have a lady volunteering to help with any activities we plan & many families signed up 

for summer reading challenge activities for their older siblings as a result. 

 

In some cases, this involvement has extended, with parents now being involved as volunteers to help run 

future Story, Rhythm and Rhyme sessions in collaboration with library staff. Additionally, Sure Start 

librarians will now be taking the Story, Rhythm anŘ wƘȅƳŜ ǿƻǊƪ ƛƴǘƻ /ƘƛƭŘǊŜƴΩǎ /ŜƴǘǊŜǎΣ ŀƴŘ ǿƛƭƭ ōŜ ǳǎƛƴƎ 

their experience to provide training in that context.  

 

 On a broader level, library staff felt that the Story, Rhythm and Rhyme sessions had increased the 

perceived accessibility of the library... 

 

I feel the parents became more friendly and comfortable with the staff members. 

 

...and had forged new relationships within the community between participants:  

 

The families started to get to know each other well & definitely formed friendships during the sessions.   
 
 

Finally, although slightly outside the scope of this evaluation, it is also important to note that the artistic 

team described the benefits of the project for their educational and artistic practice, particularly in terms 

of the partnerships and collaboration that Story, Rhythm and Rhyme had instilled:  

 

Out of all the previous R and R sessions we have done, the groups seemed to remain most constant during 

this project, which is a testament to how valuable people perceived the sessions to be.  This enabled us to 

develop good relationships with the families involved. Having worked with some of the library staff on 

previous projects, we immediately felt more comfortable working together and I think this developed as the 

project went on.  The library staff grew in confidence in their delivery throughout the sessions until it really 

did feel like a team delivery between musicians, story teller and staff. 

 

I feel the project has made a strong link between the deliverers ς creating a strong ethos of collaborative 

working and facilitating the hand-over of ownership from music leaders and storyshaper to trainees, and 

ultimately to library staff.  The training session after phase 1 allowed this to happen in a way that all 

understood and responded to in a very positive way. 
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Conclusions and Recommendations 

The data gathered for this evaluation depicts Story, Rhythm and Rhyme as an exemplary Early Years 

programme, using staff and resources in creative ways to provide children with an early and sustained 

exposure to high-quality music- and story-making. The responses have shown that the sessions have 

ŎƻƴǘǊƛōǳǘŜŘ ƘƛƎƘƭȅ ǘƻ ŘŜǾŜƭƻǇƛƴƎ ŎƘƛƭŘǊŜƴΩǎ ŜƴǘƘǳǎƛŀǎƳ ŦƻǊ ŜƴƎŀƎƛƴƎ ƛƴ ƳǳǎƛŎ ŀƴŘ ƭƛǘŜǊŀǘǳǊŜΣ ǿƘƛƭŜ ŀƭǎƻ 

helping to develop their confidence, communication and social skills. Importantly, the sessions have 

created a means of sustaining this enthusiasm and development by supporting and encouraging 

parents/carers to continue these activities at home. The programme has been successful in training library 

staff in the skills of combining music and story activities, meaning that similar sessions can be continued 

ōŜȅƻƴŘ ǘƘŜ ŜƴŘ ƻŦ ǘƘŜ ŎǳǊǊŜƴǘ ŦǳƴŘƛƴƎ ǇǊƻǾƛǎƛƻƴΦ ¢Ƙƛǎ ƳƻŘŜƭ ǘƘŜǊŜŦƻǊŜ ŀŘŘǎ ǘƻ ǘƘŜ ƭƛōǊŀǊƛŀƴǎΩ ǘƻƻƭƪƛǘΣ ǳǎƛƴƎ 

the incorporation of music into storytimes to provide a means of development and progression for the 

staff involved. The online resource developed throughout Story, Rhythm and Rhyme will help to sustain a 

legacy from the programme, and will provide a strong base should other libraries wish to begin providing 

sessions of this kind. Given the success and extremely positive reaction to the programme, I therefore 

hope that future funding and provision will enable Story, Rhythm and Rhyme to continue and grow, and 

make the following recommendations:  

 

× A sharing session where library staff across the county can demonstrate approaches to each other 

and reflect on their practice during the programme, with the primary aims of sharing knowledge 

and skills, and providing each other new ideas for moving forwards in libraries where the sessions 

are continuing.  

 

× In future Story, Rhythm and Rhyme programmes, it will be important to schedule more time for 

planning: between the music leaders and storyteller; and between the artistic team and library 

staff.  

 

× Future phases of Story, Rhythm and Rhyme may not need continued input from a professional 

musician, particularly in libraries where the programme is now continuing into a second phase, run 

entirely by library staff and volunteers. However, the presence of live, professional musicians is a 

clear strength of the programme, and so a model should be considered whereby musicians could be 

ΨōƻǳƎƘǘ ƛƴΩ ŀǎ ŀƴŘ ǿƘŜƴ ǊŜǉǳƛǊŜŘΦ tǊƻŦŜǎǎƛƻƴŀƭ ƳǳǎƛŎƛŀƴǎ ƘŀǾŜ ōŜŜƴ ŎǊƛǘƛŎŀƭ ǘƻ ǘƘŜ ǎǳŎŎŜǎǎ ƻŦ 

5ŜǊōȅǎƘƛǊŜΩǎ wƘȅǘƘƳ ŀƴŘ wƘȅƳŜ ǇǊƻƎǊŀƳƳŜǎΣ ŀƴŘ ƛǘ ƛǎ ƛƳǇƻǊǘŀƴǘ ƴƻǘ ǘƻ ƭƻǎŜ ǎƛƎƘǘ ƻŦ ǘƘŜ ƛƳǇƻǊǘŀƴǘ 

role that live music plays in the Rhythm and Rhyme model.  
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Appendix 1 

Contacts & Background information. 

 

Project Partners: 

Derbyshire County Council, Cultural & Community Services (Libraries & Heritage) 

         Contacts: 

¶ Ann Wright, Head of Arts 
Tel: 01773 832497 
Ann.wright@derbyshire.gov.uk  
 

¶ Sarah Watson, Books for Babies Librarian 
Tel: 01246 477616 
sarah.watson@derbyshire.gov.uk  
 

OPUS, New Opportunities in Music 

¶ Nick Cutts,  Co Artistic Director 
nick@opusweb.co.uk  
Tel: 07786 157515 
 

¶ Laura Zobel,  Co Artistic Director 
laura@opusweb.co.uk  
 

Storyshapes Ltd 

¶ Julia Damassa, Director 
info@storyshapes.com  
Tel: 07931 561940 
 

Funders: 

Youth Music 
 
Derbyshire County Council, Cultural & Community Services Department 
 

Musicians:  

Nick Cutts 
Laura Zobel 
Richard Kensington 
Sarah Matthews 
 
 
 

mailto:Ann.wright@derbyshire.gov.uk
mailto:sarah.watson@derbyshire.gov.uk
mailto:nick@opusweb.co.uk
mailto:laura@opusweb.co.uk
mailto:info@storyshapes.com
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Library Staff 
 

Bolsover Library 

Chris Bertenshaw, Library Assistant (now Assistant in Charge, Bakewell Library) 

WŜƴƴȅ 5ƻǿƴǎōƻǊƻǳƎƘΣ /ƘƛƭŘǊŜƴΩǎ [ƛōǊŀǊƛŀƴ 

Gail Bellamy, Library Assistant 

Lyn Freeman, Sure Start Librarian 

 

Gamesley Library 

Sarah Daubney-Marsden, Assistant in Charge 

Andrea Bailey, Library Assistant (now Assistant in Charge, Hadfield Library) 

Rose Glenton, Sure Start Librarian 

!ƴƴŀōŜƭ ²ƛƭǎƻƴΣ /ƘƛƭŘǊŜƴΩǎ [ƛōǊŀǊƛŀƴ 

 

Heanor Library 

Laura Griffin, Library Assistant 

Jan Nicholson, Sure Start Librarian 

 

Matlock Library 

Julie Hartley, Library Assistant 

Jo Peck, Assistant in Charge 

!ƴƎŜƭŀ ²ƛƭƪƛƴǎƻƴΣ /ƘƛƭŘǊŜƴΩǎ [ƛōǊŀǊƛŀƴ 

 

Staveley Library 

            Caroline Hewitt, Library Assistant (now Assistant in Charge, Staveley Library) 

            Rebecca Machin, Library Assistant 

 

Swadlincote Library 

Emma Highton, Library Assistant 

Natasha Hyde, Sure Start Librarian 

Sarah Phillips, Sure Start Librarian 

 


